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1. Introduction 

“Boys Reading” is an Erasmus+ project (Cooperation for innovation and the exchange of 
good practices – Strategic Partnerships, ref. no. 2014-1-HR01-KA200-007171) implemented 
by a consortium of 8 partners from 7 European countries, namely Austria, Croatia, Cyprus, 
Greece, Poland, Portugal and Romania. The implementation period is 01/09/2014 to 
31/08/2016. 
 

The “Boys Reading” project strives to make reading an integral part in the life of boys aged 
11-15, who are currently unenthusiastic about books. The “Boys Reading” consortium 
asserts that this can only be achieved if teenage boys acquire control over their reading and 
are enabled to choose their readings from books that satisfy their actual needs and 
interests. Addressing the needs of boys effectively requires dialogue and the collective 
effort of all partners in the education process, including government, educators, parents, 
and community members. Among these partners, however, educators play a particularly 
important role. The “Boys Reading” project targets all stakeholders but focuses especially on 
educators, enabling them to provide classroom experiences that respond to the interests, 
needs, and learning styles of boys, and to engage boys and girls equally as readers and 
writers. 
 

These “Guidelines and Ideas for Incorporating Boys' Literature in the Curriculum” will be 
part of a more consistent outcome of the project, which is named "Boys Reading Toolkit" 
(the present material will be part IV of the Toolkit). 
These Guidelines provide suggestions and ideas on how to improve existing partners’ 
curricula by including activities and ideas that can effective introduction of boys’ literature. 
The Guidelines have been developed based on national reports elaborated by 6 partners 
(Croatia, Cyprus, Greece, Poland, Portugal and Romania), reports that may be also accessed 
by those interested. 
 
 
2. Results of reviewing curricula of primary and secondary education in 
partner countries 
 
 
Partners have reviewed curricula for primary and secondary education in their countries (all 
analyzed curricula have ranged from 1st to 9th grades), for national language and literature 
(in the case of Portugal, Poland, Romania, Greece, Cyprus) but also curricula of other 
disciplines (Natural Sciences 6th grade and of primary school and Biology 1st grade of 

secondary school in Cyprus) or other fundamental 
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documents such as “Teaching plan and program for elementary school”, “National 
Curriculum Framework” and “UN Decade of Education for Sustainable Development 2005 – 
2014” (in the case of Croatian partner). 
 
The curricula review process has emphasized the existence of framework-objectives 
(general objectives) and reference objectives (specific objectives) which refer to reading, 
but these objectives strongly varies from one country to another, in terms of percentage 
among other educational objectives, content or way how the objectives have been 
formulated, thus: 37% framework-objectives in Poland (e.g. “searching information and 
critical analysis of information, communication in the mother tongue in speech and 
writing”), “read and interpret literary texts” (general objective in Portugal), 25% in Romania 
(e.g. “perceiving the written message from literary and non-literary texts, for different 
purposes”), “reading of literary works, both in the class as a team work and at an individual 
level” in Cyprus, in Croatia 5 general objectives (5,8%) and 15 specific objectives (8,87%) 
refer to reading (e.g. “development of reading interests”), between 25% and 38% 
framework-objectives and between 33% and 67% general-objectives  in Greece (e.g. “to 
make students appreciate literature as an art form; become familiar with literary forms, 
become familiar with a broad range of texts from important Greek authors”). 
 
Except Croatia, in all curricula there are either objectives targeting pupils’ motivation / 
stimulation for reading or activities envisaging this aspect. But most of the time, pupils’ 
motivation for reading is indirect or implicit. Thus, motivating reading is not homogenous 
and no equally obvious within the analyzed curricula: 
Portugal: there is a general objective that highlights the “aesthetical enjoyment of the 
student while Reading and writing”. 
Poland: there is a clearly defined goal "to awaken motivation to read", which is a part of the 
“preparation for the reception of literary works and other cultural texts". 
Romania: only some specific objectives are suggesting a more intensive reading for various 
texts for pupils; the activities correlated with the reference-objectives specified in the 4th 
grade curriculum encourage pupils to read literary texts from various categories according 
to their own tastes. 
Cyprus: some objectives target the cultivation of internal incentives in order for students to 
be engaged in literature activities by their own will (in Literature curriculum but not in the 
ones for Natural Sciences or Biology). 
Greece: teachers are encouraged to enrich the course with different types of reading 
materials (such as comics, movies, song lyrics). 
 
A finding which deserves special attention is that there is no specific objective targeting 
boys’ motivation for reading in any of the analysed curricula! This could be one strong 
recommendation to policy makers for improving the existing national curricula. However, 
partners have identified the importance of using specific strategies, methods and activities 
which can stimulate boys’ interest on reading. 
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The analyzed curricula contain, to different extents per country, direct or indirect  learning 
contents envisaging to stimulate the pupils’ reading. For example, in the Portuguese 
curricula for grades 5 and 6 (10-12 year-olds), students are expected to read narrative, 
description, portraits, letters, encyclopaedia and dictionary entries, news items, interviews, 
travelogues, summaries and advertisements. In the Polish Core Curriculum, although there 
is no content which focuses only on motivating for reading, learning contents of education 
target at providing information, with a lesser extent in shaping attitudes or motivation. 
Romanian curricula for 5th and 8th grades present learning contents which refers to 
stimulating pupils’ reading (certain activities, such as: the opportunity to study their favorite 
books in the library; the opportunity to study other kinds of books, not only those imposed 
by curriculum; the discovering of new fantasist characters, heroes, imaginary worlds, etc. 
through reading). In Cypriot Literature Curriculum for 2nd grade there are units that can be 
very appealing to students (“Travel texts” or ““Human Relations-Human Characters”) and 
the Natural Sciences Curriculum provides learning contents that derive from everyday 
situations in order to effectively introduce and apply the specific concepts. The Croatian 
curricula are very generous in delivering learning contents which stimulate pupils’ reading: 
possibility to choose certain story, fairy tale, poem, comic, etc.; poetry analysis, analysis of 
puzzles, twisters, rap, jazz chants and proverbial expressions are only few such examples. In 
Greece, the traditional teacher-centred teaching approach does not provide learning 
content that stimulates reading. The interdisciplinary approach, however, greatly increases 
students’ contact with texts of different genres, thereby increasing the probability of 
stimulating reading. 
 
 
In all curricula, boys in particular, are not specifically targeted. Consequently, in any of the 
analyzed documents we could not find at least one learning content which envisage 
stimulating the boys’ reading. However, in the curricula there are presented many contents 
addressed to pupils in general (without any gender split) that can be used in classroom to 
stimulate boys reading. 
 
A strong point that we should emphasize here is that there is a good overlapping between 
books and literary resources recommended by the investigated curricula and boys’ reading 
preferences identified during the Focus Group organized by each partner. Few examples of 
such common or joint resources are rendered below: 
 
Portugal: 

• Ulisses (adapted by Maria Alberta Menéres);  
• Primeiro Livro de Poesia (collected by S. Andresen);  
• O Cavaleiro da Dinamarca (Sophia de Mello Breyner Andresen). 

Poland: 
• J. R. R. Tolkien, Hobbit; 
• J. R. R. Tolkien Lord of the Rings; 
• A. Sapkowski Miecz przeznaczenia (Wiedźmin series, excerpt). 

Romania: 
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• La Medeleni / At Medeleni by I. Teodoreanu;  
• Amintiri din copilărie  / Memories from Childhood by I. Creangă; 
• White Fang by Jack London. 

Cyprus: 
• Little Nicholas by Rene Goscinny; 
• Peter Pan  by J.M. Barrie; 
• The Jungle Book” by Rudyard Kipling. 

Croatia: 
• The Snow in Split by Matko Marušić; 
• The Chronicles of Narnia by C. S. Lewis; 
• My Family Right or Wrong by Ephraim Kishon. 

Greece: 
The curricula do not give specific recommendations of books to read. However, many of the 
genres mentioned in the Activities Section of the curricula, list items the boys also liked. 
 
Regarding the performance standards for reading and/or reading stimulation, we found 
out, again, a variety of forms in conceiving and editing the national curricula:  

• in some countries there are many performance standards for reading (17 in Portugal, 
over 20 in Croatia); 

• in other national curricula there are relatively many performance standards (8 
standards in Greece), but only for reading not for stimulating the reading; 

• only few standards could be found in some cases (2 such standards in Cyprus, and only 
for reading; they target reading indirectly, as one may see from the examples 
below); 

• in some countries (Poland, Romania) there are no performance standards formulating 
for reading and reading stimulation. 

Examples of how these performance standards are formulated are given below: 
Portugal: 

• read narrative, description, portraits, letters, encyclopaedia and dictionary entries, 
news items, interviews, travelogues, summaries and advertisements;  

• express critical opinions on characters’ actions or any other information that may be 
appraised. 

Croatia: 
• retell revised or changed stories by introducing new events or characters; express 

personal views with appropriate interpretative reading; 
• use narration in the basis of given parts of the plot; listen, read and understand 

message; listen to expressive reading; read the familiar texts expressively. 
Greece: 

• Reading the text for gist, comparing texts with the same theme but different genres, 
reading unfamiliar texts, becoming an independent reader, able to sort through 
information, differentiating texts, silent-sustained reading, ability to distinguish 
functional differences between spoken and written language. 
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• Familiarisation of the students with various types of reading – private, public, reading 
with somebody else, dramatized reading, and so on. 

Cyprus: 
• To search for information from different resources and evaluate these information 

based on their knowledge and experiences while discussing with others.  
• To collect information from a variety of resources, printed or electronic, and then 

evaluate them based on their knowledge and experiences while discussing with 
others. 

 
Based on the reviewing process, the Consortium members have emphasized many strong 
points in relation to the use/implementation of Literature for boys aged 11-15. The most 
representative aspects are rendered below: 
Portugal: the implementation of moments during the classes for free choice of text 
materials by students. They can decide alone, and freely, what they want to read; and 
present in class their examples of pleasurable reading. 
Poland: there is a quite large discretion left to the Polish language teacher - he can point to 
any text in a particular category, for example contemporary Polish and foreign novels. 
Reading canon is not so rigid and closed here. Students can also suggest their own readings. 
Romania: the curricular design is based on competences and not on objectives, 
competences among which the reading ones represent an important part, as being 
indispensable to communication. 
Cyprus: the fact that the curriculum aims to relate the reading texts with the modern life 
because it is a theme which is more familiar and related to students; the cross-curricular 
approach, as the book provides opportunities to connect the texts with other subjects, 
where necessary, to deepen the learning experience. 
Croatia: emphasis on developing readers' needs and creating reading habits; encouraging 
the use of multimedia and the Internet in particular. 
Greece: literature has become an autonomous part of the curriculum. It has been separated 
from the core of formal language teaching and follows a stepwise, targeted approach 
beginning in the early years of Primary School and continuing to Jr. High School. 
 
However, there are some weak points of the reviewed curricula in relation to the 
use/implementation of Literature for boys aged 11-15, as highlighted by the examples 
below: 
Portugal: little or no awareness that there may be discrepancies between boys’ and girls’ 
reading; there are no specific contents or approaches for boys. 
Poland: only few of the points contained in the curriculum are focused on developing 
students' reading interests; the programs do not include specification of gender - despite 
the fact that girls read more and more likely, this is not discussed in the proposed programs. 
Romania: the current curricula do not show any gender-based approach regarding reading 
(no gender split in terms of objectives, contents and performance standards for boys’ and 
girls’ reading); there is no room left for “reading for pleasure” (reading is usually guided by 
teacher and genres & titles are imposed in accordance to curriculum). 
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Cyprus: curriculum doesn’t provide specific guidelines on how to use in the teaching 
practice the multimedia material that is suggested in the end of each book unit as a way to 
promote reading but the implementation is left to the teacher's discretion; there are no 
suggestions about books related to science fiction, graphic novels or other material such as 
magazines, reference books or e-books. 
Croatia: reading for pleasure is nowhere mentioned, reading is always associated with 
assignments, and is mainly considered to be a tool in achieving the educational goals. 
Greece: teaching literature has become a formality, which is meaningless and which 
certainly does not inspire students; is the extremely demanding curriculum for Literature, 
which leaves no room for creativity; in fact, it stifles it; another weakness is the tendency 
the selection of literary themes and texts that do not interest or emotionally touch the 
students. 
 
Despite the weak points identified in the analyzed curricula, the Consortium members 
discovered opportunities provided by the curricula, in relation to the use/implementation 
of Literature for boys aged 11-15. As the curricula are very different in content and form of 
presentation, these opportunities greatly vary from one national curriculum to another. We 
extracted below some opportunities, which in our opinion could have a higher importance 
and impact on teaching-learning activities: 
Portugal: informative texts mentioned in the curriculum may be used in alternative ways: 
there is the possibility to develop specific projects of reading and writing that may be more 
to the liking of boys, as they usually prefer these kinds of books. 
Poland: correlating curricula with "The prospect of learning throughout life" Strategy which 
mentions about acting for the benefit of learners in everyday life situations will motivate 
boys for reading, and thus - to learn and to develop their interests. 
Romania: curricula offer the possibility to connect literature with other disciplines for 
reading purposes (inter- and transdisciplinarity); there is the possibility to connect literature 
with the social field and daily activities, as a basis to implement the curricular contents (the 
use of examples that can be taken from day-by-day life, from human interferences, from 
socio-scientific issues, etc.). 
Cyprus: the curriculum gives teachers the flexibility to choose their own teaching material 
and thus it is much easier to develop material appealing to boys. Moreover, there can be 
connections between the texts provided on the school book with texts from other resources 
because themes like football, social relationships, fantasy, humor etc. that are connected 
with boys’ reading preferences are raised also in the book. 
Croatia: use of elective topics of interest to encourage boys to read especially in Natural 
Sciences but also in History. In the school subjects that are not explicitly encouraging 
reading there is content (themes) suitable for the introduction of interesting texts for 
adolescent boys; interdisciplinary foundation which gives the possibility to inter-curricular 
links between subjects. 
Greece: as teaching becomes more student-centred, the mentality of the teachers will 
slowly change and adapt also; we should have themes that are closer to the needs of boys 
and which they can respond to in modern times (racism, violence) or that represent the 

daily lives of people in the past, but also the people of today 
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(cross-curricular activities: watching a film based on narratives they have read). 
 
In the same time, during the research process, threats addressed to the reviewed curricula 
in relation to the use/implementation of Literature for boys aged 11-15 have been also 
identified: 
Portugal: teachers tend to concentrate on the curricula and to emphasize the reading 
materials and learning aims that are compulsory; the curricula do not offer concrete 
suggestions of work across diverse reading and writing supports; teachers and librarians 
may not be willing to include popular literature in the classroom/school. they may attach 
more value to classic literature, established canons and books they have already used. 
Poland: in the absence of distinctions in the methods or texts for children of a particular 
gender an introduction of Literature for boys aged 11-15 may entail the danger of excessive 
turn towards group of boys and accusations of the program adaptation only to their needs 
and interests; among the proposed texts there are also such containing scenes of violence 
or drawing on, among others, the aesthetics of horror - it could cast doubt among some 
teachers who are against this type of texts. 
Romania: the curriculum is overloaded (teachers run against time to succeed its full 
implementation); there is a focus on Romanian literary works of classical writers and not too 
much on foreign and modern authors (despite the fact that such works and writers are well 
placed among boys’ reading preferences); popular texts recommended by curriculum may 
contain archaisms and regionalisms whose practical value is low nowadays and which 
sometimes are difficult to be understood and correctly perceived by pupils. 
Cyprus: the fact that the curriculum of Natural Sciences and Biology does not have a clear 
and consisted connection with books or literary resources. This gap could hinder the teacher 
to design an interdisciplinary teaching approach using the Literature for boys in terms of 
finding the appropriate material and making the appropriate adjustments to the learning 
objectives. 
Croatia: extensive curriculum may discourage teachers in the introduction of additional 
literature for boys aged 11 to 15 years. 
Greece: many teachers are fossilized in their approach to teaching, teaching their students 
in a very similar fashion to the way they were taught; teachers may not consider the 
literature the boys have chosen as being legitimate or serious; parents may frown at schools 
that do not teach the classics; the curriculum focuses primarily on Greek authors. 
 
The search of the Consortium members to identify policies or strategies to increase, 
motivate and stimulate boys reading has revealed that such demarches do not exist within 
the analyzed curricula. Few comments are yet important, so we reproduce them here: 
- all actions related to gender of pupils concerning "equal opportunities" are not dedicated 
boys, but girls (e.g. programs supporting the development of mathematical interest among 
students); 
- although there are no policies or strategies for stimulating boys’ reading, many demarches, 
activities, reading projects, portals, blogs and published books for stimulating reading for 
children and teenagers exist (e.g. “Promoting reading!” portal in Romania, the project “Are 

you Reading?” and the “Functional Literacy Programme” in 
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Cyprus, the “Reading to the stars” and “Party of Letters” projects in Croatia, the “Future 
Library” program and the EKEBI (National Book Centre) in Greece); 
- teachers apply some strategies to stimulate the boys’ reading, like giving homework 
assignments that are more pertinent to the needs of students (e.g., presentation of a 
theatrical work, group work to study a given literary text), student competitions where they 
write essays, adventures, fantasy, etc., inviting authors to the school to meet students, 
watching movies based on literature. 
 
For more details please read Annex I of the documents below:  
O3-A1 – IPCB-PT.doc 
O3-A1 – ULO-PL.doc 
O3-A1 – UPIT-RO.doc 
O3-A1 – CARDET-CY.doc 
O3-A1 – FFST-HR.doc  
O3-A1 – DOUKAS-GR.doc 
 
 
3. General challenges of the use of Boys’ Literature 
 
Challenges consider the following aspects: improve reading abilities of boys; offer them 
what they like to read; transform reading in an activity that books like and value; show boys 
that there are many ways of reading and many diverse reading materials. Teachers should 
keep an open mind to what they define as suitable reading material in the classroom, new 
media and reading, prepare to offer choice of reading materials to reluctant male readers 
(for which they need guidance) and engage with active reading strategies, such as writing e-
mails or chatting about books in chat-room and on classroom blogs. 
 
Challenges also include the development of positive attitudes among teachers, who would 
implement the project in their classes. The existing (large) programs make them sceptical 
about the introduction of additional readings, especially activities that do not directly 
respond to the requirements of the curricula. To meet the expectations of boys equals to go 
to a compromise by teachers - convince them that it is worth trying; this will certainly be a 
challenge. 
 
Another challenge is that teachers should be ready to approach differentiate reading / 
gender-based reading (this involves: more time to prepare the lessons, good knowledge of 
the boys’ and girls’ behaviour and preferences on reading, appropriate teaching methods 
for working with boys addressing stimulation of boys’ interest and motivation for reading). 
 
One of the important challenges is that boys tend to spend less time in reading than girls. 
According to research, there’s poor reading performance of boys that connects to academic 
failure due to their low reading engagement. Boys are by nature more physically active than 
girls and less willing to sit and read for extended time periods of time (Serafini, 2013, p.40). 

Reluctant boys can read and will read if they are engaged in 
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literacy activities that are related to their interests and hobbies. It’s worth mentioning that 
boys are interested in reading texts that are usually not considered as ‘literary’ by teachers 
and parents. 
 
More challenges are related to: the difficulty of meeting meet need of different types of 
readers (according to Wolgast, HIRL, Bamberger typology of readers, in Rosandić, D., 2005, 
pp. 190-193); necessity to train students for different types of reading (cognitive, 
informative, critical, creative reading, reading for pleasure); need that teachers to overcome 
limitations of the structure of curricula that limits teachers to introduce new content and 
modes. 
 
Teachers are expected to complete an already overloaded curriculum and the idea of adding 
another or a different component it is not always welcomed. Teachers are not always 
receptive to using literature that’s outside the box. They feel if something isn’t ‘classical’ it’s 
not worth incorporating in the classroom and that the students will not benefit from it.   
 
 
4. General benefits of the use of Boys’ Literature 
 
Introducing Boys' Literature into the curriculum could be beneficial in many ways. Some of 
these potential benefits, according to teachers, educationalists, librarians and parents are: 
 

• schools may come closer to the materials boys like to peruse outside of school, such as 
comics and magazines, as well as create inside school the conditions for boys’ 
reading engagement. 

• boys can be interested in boys’ specific literature because it reflects images of 
themselves in society; appeal to their love for action and humor, as well as series of 
books; addresses the genres they like best such as fantasy, science fiction, dystopian 
representations, etc.; includes several kinds of supports for reading material such as 
books, CDs, Internet, blogs. 

• boys’ literature may: 
- generate activities that address the predominant learning styles of boys that 

focus on plot and action, rather than on emotions; that are essentially more 
visual than text-based (such as cartoons, comics, graphic novels, illustrated 
novels); that deal in facts they like to learn about or allow to explore a topic from 
several perspectives; that are read together with adaptations and follow-ups in 
other media (TV, movies, webpages, music, role-play and drama, etc. 

- expose boys to good male role models; these can be chosen from the reading 
materials they particularly like to engage with and further re-worked in classic 
books of high artistic and literary quality. 

- draw attention to the problem of 'non-reading policy' among boys and their 
greater difficulties with learning and self-development. The benefit is certainly 
making teachers aware of boys' interests, what literature is popular among 
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teenage boys and what sells in the bookshops. Boys will become the center of 
attention in the context of reading and literature, perhaps it will give better 
results in future curricula and motivate boys for reading (in terms of lifelong 
learning). 

• the use of Boys’ Literature: 
- improves the general school performances of boys, due to better reading/writing 

skills; 
- develops boys’ vocabulary, communication skills, analysis and critical thinking; 
- supports boys in better dealing with other fields and disciplines;  
- reduces gender gap and thus bullying in schools (boys and girls can better 

understand and tolerate each-other, through common view on school and life 
issues, based on common reading); 

- creates new positive social and behavioural skills; 
- allows boys experiencing new feelings and emotions; 
- promotes literacy among boys; 
- reduces drop-out and the number of early school leavers; 
- raises boys’ motivation for reading; 
- increases the number of males earning academic degrees in traditional male 

professions; 
- develops the ability to read and write and think critically which is becoming a 

minimum requirement for entry-level jobs; 
- develops the desire for boys to discover the word they live in; 
- closes the gap between gender preferences in reading; 
- creates successful literacy experiences for boys; 
- supports the achievement of  greater scores in standardised reading tests (e.g. 

PISA);  
- provides equal learning opportunities for male and female students;  
- develops literacy attitudes to boys; 
- puts an emphasis on development of readers' needs and creates reading habits;  
- encourages the use of multimedia and the Internet in particular;  
- offers elective topics that adolescent boys find interesting;  
- encourages interdisciplinary - cross-curricular links between school subjects; 
- trains students for independent reading and understanding of literary an non-

literary works; 
• boys literature: 

- is a student-centred approach to teaching literature where the students 
themselves have a voice in what they want to read; 

- texts meant for boys’ literature incorporate more humour, an element that 
appeals to boys. 

- the texts from modern literature can be used to achieve required performance 
standards with greater efficiency  

- provides increased motivation (extrinsic and intrinsic) and purpose 
(understanding why boys are studying literature). 
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- is conducive to group or pair work (cooperative group learning). 
- allows increased active participation in classroom activities. Students will relate 

to material and therefore, have more to say (increase verbal skills). 
- relies on a content more relevant to interest of boys. 
- is more pleasant, attention-grabbing and easier to read. 
- may use shorter texts may be shorter, so students not intimidated by size of 

book. Can read more books and have a sense of accomplishment. 
- boosts imagination, creativity and critical thinking skills 

 
 
5. General practical recommendations and advice for the use of Boys’ 
Literature  
 
There are many tips and hints for teachers, which they can apply in their teaching when 
using Boys’ Literature, thus the list below is not an exhaustive one but it just intends to 
support educators with few practical recommendations on how to do it efficiently: 

• Focus on the action and the plot of any text. 
• Engage boys in recommending books to other boys and adult readers in doing 

the same in and outside school. 
• Use book reading as one activity among other media activities to explore a topic, 

multiple perspectives on a topic, etc. 
• Reading books has to be a fun activity to motivate reluctant readers; the fun 

relies on activities that use oral language, visual language, performing 
techniques, interactive reactions and responses through digital resources, 
organizing activities around a book, etc. 

• Since boys like physical activities above reading, why not transforming reading 
into a physical activity, by using role-play and dramatic play, snapshot drama, 
newscast, guided imagery; or mimicking characters, creating contests, doing 
research on the internet, adapting text to other media, etc. 

• Explicit the goals of reading and define short-term goals for a reading 
assignment. This can involve sustained silent reading with a quantitative goal, 
such as reading 30 pages per week. 

• Boys need regular feedback on what they are reading, so it is important to create 
activities that can be monitored and assessed by the teacher: a class blog, a 
reading log, a debate, helping boys to think aloud, producing recommendations 
for other students, etc. 

• Pay attention to a real need of interest of the boys as a group which is less likely 
to read and which has poorer academic performance; explain that focus on their 
needs does not mean in any way ignoring the needs of girls and that the 
proposed reading activities can perfectly well develop their interest too. 

• Be open and do not treat the proposed activity as a rigid frame and a ready-to-go 
template of teaching. The main objective is to strengthen the boys’ motivation to 

read, to reach for another similar reading, to 
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show what you can do beyond reading the text, so the Boys' Literature should be 
seen more in terms of a flexible tool guide, which can be customized to the 
needs of students in each school. 

• Stop the "reading crisis" that we face nowadays through appropriate and 
attractive activities (reading clubs, personal diaries, school theater, etc.). 

• Support / guide boys to enroll in the library (to make subscription). 
• Promote classic works and books (not the ones obsessively promoted by media). 
• Choose and recommend books that show the reality of today's youth. 
• Make compatible what boys would like to read (their preferences) with what 

they are offered for reading. 
• “Cosmetize” the school bibliography to make it more attractive to boys. 
• Encourage reading-based cultural experiences. 
• Stimulate reading of the thirst for knowledge, vocation of discovery and the 

vocation of perfection as a human being. 
• Urge young people to read is more honest and perhaps more credible when it 

comes from young people: thus, avid young readers should be the ones 
encouraging reluctant young readers to read. 

• Apply (both teachers and parents) the «step by step» tactics, which consists in 
explaining the need for reading and in recommending those books that are 
approaching the boys’ current concerns. 

• Promote reading as a constructive element, essential in the development of 
anyone (to read going in subway, to read in the bus or in our room). 

• Keep free writing journal days (with notes about something that interests boys 
and they discuss it with the teacher).  

• Provide reading notebooks that boys can share with other peers.  
• Present online reading choices (online magazines, e-books, sites with useful 

information that boys could relate to their interests etc.)  
• Provide shorter texts (texts which may require less time commitment but can still 

engage boy readers). Also, complex picture books are great texts for boys to 
explore and require less time to read than full length-novels. 

• Provide Extended Amounts of Time to Read.  
• Create peer reading relationships. Young boys prefer to talk with their friends 

about things they enjoy doing, their hobbies etc. 
• Focus on multimedia texts (such as picture books, graphic novels, comics and 

informational texts); allowing boy readers to gain additional information about 
the text make sense of the narrative provided through more than one mode of 
representations.  

• Provide Male Reader Role Models (inviting male readers like teachers, brothers, 
fathers and other male members of the community who are successful readers 
can help uncover the myth that “real men do not read”).  

• Encourage parents to read to their children.  
• Encourage schools’ support to the classroom library.    
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• Use elective topics of interest to encourage boys to read especially in Natural 
Sciences, History, Geography, Biology and Chemistry (these are school subjects 
that are not explicitly encouraging reading but there is the content (themes) 
suitable for the introduction of interesting texts for adolescent boys). 

• Use self-regulated learning and reading - in early adolescence there is a decrease 
in reading motivation, hence it is necessary to offer a variety of learning 
strategies to students.  

• Implement active relationship towards text: focus on text; interaction with text; 
interaction with other students; connecting reading to other language related 
activities. 

• Respect reading habits of students even in cases when their reading interests do 
not match. 

• Use shorter excerpts from books that boys like to read (as a motivation for 
achieving other course goals). 

• Accompany books by interesting and creative activities, explore areas boys are 
interested in (bullying, racism, athletics, adventure, fantasy, comics, etc.).  

• Show students the relevance and connectivity of texts with their lives and the 
link with the present.  

• Add visual components (i.e. watching movies). Students can begin with shorter 
texts and genres. 



 
 

     

6. Teaching and activity ideas for the use of Boys’ Literature  
 
The table below presents some specific classroom activities relevant to the reading needs and stimulation of reading of teenage boys. They are 
correlated with the curricula existing in the countries of project Consortium. The national reports on reviewing existing curricula contain 10 
activities per country. In the table below we included only one such activity per country (6 activities in total), as example and stimulus for those 
interested. To see all 60 activities please access Annex II of the documents below:  
O3-A1 – IPCB-PT.doc 
O3-A1 – ULO-PL.doc 
O3-A1 – UPIT-RO.doc 
O3-A1 – CARDET-CY.doc 
O3-A1 – FFST-HR.doc  
O3-A1 – DOUKAS-GR.doc 
 
No. Title of activity 

 
(and partner 

country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

1 Graffiti 
 
(PORTUGAL) 

Duration: 45 minutes 
Pupils’ age: 13-14 
Organization of the class of pupils:  
Grade 8: 20 pupils divided in groups of 4 
Pupils’ tasks:  
Analyze the cover, back-cover, endpapers of a comic book as well 
as specific pages to interpret facial expressions of characters 
(these materials are projected) 
Manipulate the book as a physical object and as a narrative. 
Search for pictures online from the same book series. 
Select a picture to transform into graffiti art. 
Support materials: a selection of pages of  
Blacksad nr. 5: Amarillo, pp. 13, 15, 21 and 34, cover, back cover 

Aesthetical enjoyment 
of the student while 
reading and writing.  
 
Describe feelings, ideas 
and points of view 
derived from reading  
 
Relate literature to 
other forms, such as 
comics 
 
Express critical 

Díaz Canales/ Guarnido 
(2013) Blacksad Nº 5: 
Amarillo..Arcádia. 

 

The fifth volume of the 
Blacksad series has high 
quality graphic design; 
The characters are all 
different animals (lions, 
cats, parrots, elephants, 
koalas, etc.) but they 
dress in human clothes 
and display human 
behaviour; It portrays 
wild America, the circus, 
gangs on bikes, people 
living on the margins for 
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

and endpapers 
Sheets of paper 
Graffiti painting material 
Evaluation and assessment method  
Self-evaluation sheet of the activities 
Evaluation by peers of graffiti produced 
Effect of the activity on boys’ reading or boys’ motivation for 
reading: 
Concentration on visual features of this artistic comic will enable 
boys to read expressions from picture and print together. The 
violent expressions may stimulate them for reading. 

opinions on characters’ 
actions 
 
Reading for pleasure 
 
Link to arts curriculum 

several reasons.  
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

2 Winner or 
loser? 
 
(POLAND) 

Description: Drama. The activity is based on the staging of the 
court and judgeding a fictitious winner of the Hunger Games. 
Specific roles are assigned: judge, counsel, prosecutor, 
witnesses, the accused, the victims' families. Based on 
knowledge of Collins' novel and previous class on moral 
judgments students process and gives their judgment.  

Duration: approx. 40 minutes. 

Materials: You can try to borrow or make costumes, for 
example. Toga to the judge and lawyers, wigs and so on. 

Age of pupils: 13-15 years. 

Evaluation: evaluation on the basis of participation in the 
staging, commitment during the drama and homework. 

Effect: playing specific roles will help students establish a 
stronger bond with text. 

Drama of this type fits 
great in reflections on 
human attitudes and 
existential concepts 
that appear in the 
curriculum: friendship, 
fear, love, justice, 
solidarity, death etc.  

1) Suzanne Collins, Igrzyska 
śmierci – Trylogia, 
wydawnictwo Media 
Rodzina, ISBN: 978-83-7278-
998-3, rok wyd. 2012. 
(ang. S. Collins, The Hunger 
Games) 
 

 
 

1) The series consists of 
three volumes. All of 
them depict the story of 
Katniss, who lives in the  
totalitarian, dystopia-like 
world, The main 
characterss - teenagers - 
are struggling to survive 
in the cruel world of 
politics, intrigue and 
danger. Especially the 
third volume of the 
series may be attractive 
to boys; study of 
propaganda in times of 
civil war. 
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

3 Childhood is 
still ....the 
same? 
 
(ROMANIA) 

This activity aims to get students become more familiar to the 
reflexive writing, based on a reflection selected from a literary 
work. 
Duration: 50 minutes. 
Pupils’ age: 13-15 
Organization of the class of pupils: Pupils will be organized in six 
small groups in the first part of the activity, then they will work 
individually. 
Pupils’ tasks: 1. Pupils are given a short fragment of the book, 
which narrates a memorable episode, for example the priest’s 
visit to the school.  
The teacher will also use a fragment from the film based upon 
this book. The projection of this episode is meant to make the 
characters and the events more alive to the pupils, especially to 
the boys who respond better to the visual materials. 
2. After reading the episode and watching the projection, the 
teacher uses the Cubing method, which is efficient when used to 
characterize a literary hero. Each group will have to accomplish 
the task on a facet of the cube. 
a. Describe – Describe the physical features, the look of Nica. 
b. Compare – Compare his attitude towards his teacher and 
towards his classmates. 
c. Associate – What do you think at when reading/hearing Nica’s 
words… 
d. Analyze – Analyze Nica’s behavior in this episode. 
e. Apply – What would you say about Nica’s attitude towards … 
f. Argue for or against – Express your point of view related to 
Nica’s reaction when… 
Support materials: handouts, projector, and movie. 
Evaluation and assessment method: the pupils are asked to 
elaborate a short paper in no more than 5 minutes about a 
similar or rather different event in their childhood.  
Effect on boys’ reading: Both the teaching method and the text 
can help in increasing boys’ interest in reading and writing, as 

8th grade  
Using the appropriate 
language structures to 
characterize  

Ion Creangă, Amintiri din 
copilărie / Memories 
from Childhood,  
ISBN: 978-973-669-881-1, 
368 p., Curtea Veche 
Publishing House, 2009 

 

This is a masterpiece of 
Romanian literature 
which was written by a 
genius of story telling, 
Ion Creanga. Although it 
was published in the 19th 
century, this literary 
work still arouses the 
children’s interest even 
in the present, because 
it is a mixture of humor 
and melancholic 
considerations about the 
universal coordinates of 
childhood. The author 
recalls events in his 
childhood that are 
regarded from the adult 
perspective. Some of the 
episodes narrated with 
extraordinary talent are 
memorable because 
they bring to the present 
some customs, games, 
objects and, after all, an 
entire world which are 
now almost lost.  

Furthermore, in the 
funny events which 
happened to the main 
character of this story, 
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

4 Build celestial 
bodies! 

(CYPRUS) 

This activity is addressed to 11-12 year-old students attending 
the last grade of primary school. The teaching approach could be 
interdisciplinary since this is a cross curricular activity combining 
sciences and art. The activity can be implemented in Natural 
Sciences course and more specifically in unit 9 under the name 
“Sky and Earth”. The first lesson is about the solar system and 
with this suggested activity will take about 2-3 teaching hours 
(3x40). At the end of this lesson, students will be able to 
distinguish the celestial bodies.  
By the end of the first teaching hour though, the teacher will give 
the students an excerpt of “The diary of a Wimpy Kid: Hard Luck” 
(pages 206-209). Each student will read a page aloud. The 
students will find out about the Science Fair organized in Greg’s 
school and the teacher will encourage them to make their own 
Fair. He/she then announces the activity.  The students will work 
in pairs to make a 3D planet (1 planet each group), and the sun 
as well. Each pair will also be responsible to do 1 or more 
satellites/meteorites/asteroids/comets. They will use recycling 
materials and the model will have a short description 
emphasizing the main characteristics. The teacher along with the 
students will decide for size of the celestial bodies and the 
number of the bodies apart from the 8 planets and sun.  The 
course book suggests to use cardboard, polystyrene, clay or 
plasticine to make the celestial bodies and string or wooden 
sticks to place the bodies on a flat surface. After finishing their 
models, they will organize the Science fair and invite all the 6th 
graders (or all the school) to present their work.  Finally, the 
book will act as a motivation for reading since kids will have to 
search to find information to build their models and be creative, 
dealing with any issues that might be appeared.  

This activity can be 
connected to the 
curriculum learning 
objectives of Natural 
Sciences course in the 
6th grade of Primary 
School of unit 9.Sky 
and Earth which are 
the following: 
 
• To distinguish the 

visible celestial 
bodies while 
observing the sky.  

• To choose 
appropriate 
materials and 
make solar system 
models and 
various 
constellations 
 

The students could 
develop research and 
thinking skills in order 
to find the 
characteristics of each 
celestial body before 
starting building the 
solar system. That 
means they will have 
to make a draft design 
and include all the 
information needs. To 

Book-Graphic Novel:  

Title: The Diary of a Wimpy 
Kid: Hard Luck [Το 
ημερολόγιο ενός σπασίκλα] 
Author: Jeff Kinney 
Pages: 232 
Date of publication: 
21/11/2013 
Publishing house: 
ΨΥΧΟΓΙΟΣ 
ISBN: 978-618-01-0445 
 

 

 

 

 

 

 

 

 

The wimpy kid finds 
difficulty in finding new 
friends in college since 
his friend has dumped 
him for a girl. He then 
decides to leave one 
thing at a time. Will his 
life change or will he be 
doomed for a lifetime? 
Eventually, he hangs out 
with some other kids 
while at the end of the 
book he meet again his 
best friend since he 
breaks up with his 
girlfriend. Throughout 
the story, The wimpy kid 
describes the school life 
and at the end he refers 
to the Science Fair 
where he has to prepare 
and present his own 
project.  
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

5 I am the 
chemist 
explorer 
 
(CROATIA) 

This activity is addressed to 13-14 year-old students attending 
the seventh grade of elementary school. The course in which the 
implementation of the activity will take place is Chemistry. 

Duration : 1 lesson (45 min) 

Working with the whole group (5 min). Free talk on the topic 
"The chemist - researcher". 
Working with the whole group (5 min). The student reads the 
section from the book " Doctor Proctor's Fart Powder: Time-
travel Bath Bomb ",  from page 30, to the rest of pupils, and then   
students are discussing about read text and about the 
importance  of experimental work. 
 
Working with the whole group (10 minutes). After discussing 
about read text teacher presents the experiment "Dissolution of 
insoluble" indicating the stages of conducting the experiment, 
the proper workflow, the method of monitoring of test results 
and precautions. 
 
 Group work - different tasks (10 min). Students in groups 
perform  experiments according to  text instructions using 
materials from households and edible pH- indicator from red 
cabbage.(http://www.chemgeneration.com/hr/chainreaction/ex
periments/topljivost.html=) 

Some groups are investigating:  What substances are dissolved in 
the water?  Which substances are dissolved in specific solvents?  
Which solutions are acidic, alkaline or neutral? How to separate 
the solute from the solution? What solutions we use in 
household every day? And how fruit tea changes color?  

Working with the whole group (10 minutes). Students  from 
   t th i  h t  th  th  bl  

The activity is planned 
for the regular 
chemistry classes in 
7th grade with the 
purpose that pupils 
learn why, how and 
where chemists 
perform experiments; 
to realize the 
importance of 
experimental work;  to 
examine the 
dissolution and pH 
value by test;  to 
properly  use of the 
solution in everyday 
life with the purpose of 
their training for 
sustainable livelihoods; 
to develop the ability 
of independent 
reasoning and active 
participation in 
individual work and in 
groups; to develop 
timeliness, accuracy 
and skill; to  
understand what they  
read and what 
previously adopted 

Jo Nesbo, Doctor Proctor's 
Fart Powder: Time-travel 
Bath Bomb [Čarobna kupka 
doktora Proktora]. Zagreb: 
Fokus. 307 pages, 2013. 

ISBN: 9789537213107 

 

 

Series of four novels. 
Protagonists are unusual 
scientist and children 
assistants. 
Humour and eccentric 
characters. 
Combination of crime 
novels and fairy tales 

http://www.chemgeneration.com/hr/chainreaction/experiments/topljivost.html
http://www.chemgeneration.com/hr/chainreaction/experiments/topljivost.html
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No. Title of activity 
 

(and partner 
country) 

300-word description of educational activity* (duration, pupils’ 
age, organization of the class of pupils – pairs, groups, individual, 
etc., pupils’ tasks, support materials, evaluation and assessment 

method, effect of the activity on boys’ reading or boys’ 
motivation for reading) 

Connection to 
curriculum (grade, 
related objectives, 

KSC** developed if the 
case) 

 

Bibliographic reference to 
be used during the activity 

(book, story, magazine, 
review, periodical, journal, 

etc.): author(s), title, 
publishing house, ISBN, no. 

of pages, year of issue, 
small image of the cover 

150-word summary of 
the bibliographic 

reference  
 

6 Anatomy of a 
Hero/Villain 
through a 
PowerPoint 
presentation 
 
(GREECE) 

Duration: 5 class periods 
Age: 11-15 
Type of activity: Individual 
Support materials: Book, video, handout, computer reference 
(https://www.youtube.com/watch?v=Hhk4N9A0oCA) 
 
Students watch the video about heroes. The video is based on 
Joseph Campbell’s book, “The Hero With a Thousand Faces.” One 
class period will be spent on discussion of the Hero’s Journey, as 
outlined by Campbell. Based on a book or character they know, 
the class will brainstorm the characteristics in a table form. Using 
this pre-activity as a guideline, the students themselves will 
prepare a PowerPoint presentation of their favourite hero/villain 
from one of the suggested books. In their PowerPoint, they will 
provide information about the hero/villain and describe how 
s/he evolves, in relation to the eleven developmental stages 
described in the video. Their work will be assessed by their 
classmates (peer assessment) on structure / organisation, 
content, language, communicative achievement. This activity will 
attract boys since they particularly like talking about their 
favourite heroes. The use of the video in the beginning will give 
them the opportunity to see their heroes/villains from a different 
perspective. As a continuation, they will use this information to 
connect the heroes/villains with a personal experience. Finally, 
the PowerPoint presentation will attract those boys who are 
keen on technology and like using computers.    
 

*Access and organize 
information 
*Use information 
*Align solution with 
task 
*Listen actively 
*Express ideas 
*Select appropriate 
media 
*Generate ideas 
*Analyze complex 
systems 
*Justify arguments 
*Reflect on learning 
*Draw conclusions 
*Transfer problem-
solving skills 
*Ask clarifying 
questions 
*Presentation before 
an audience 
*Improved use of 
vocabulary, spelling, 
syntax and expression 

 
The Lord of the Rings, The 
Fellowship of the Ring J.R.R. 
Tolkien,  
Kedros Publishers, 2012 
 
 
 
 

Frodo Baggins knew the 
Ringwraiths were 
searching for him - and 
the Ring of Power he 
bore that would enable 
Sauron to destroy all 
that was good in Middle-
earth. Now it was up to 
Frodo and his faithful 
servant, Sam, to carry 
the Ring to where it 
could be detroyed - in 
the very center of 
Sauron's dark kingdom. 
Source: Goodreads.com 

 

https://www.youtube.com/watch?v=Hhk4N9A0oCA
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7. Recommendations for curriculum improvement for stakeholders and 
policy makers 
 
Maybe the fact that based on the reviewing process, the Consortium could prepare a list of 
recommendations to stakeholders and policy makers in view of improving the curriculum 
and providing support to boys’ reading, represents one of the most important added values 
of our research. A selection of the most powerful suggestions is rendered below: 
 
There is reference to literary education and to reading and interpreting literary texts, with a 
special emphasis put on traditional texts (folklore) and adaptations of the classics texts. 
While this is certainly important, it is also important to include new hybrid media, which 
have not been generally considered ‘literary’, such as comics, manga and other visual 
genres. 
 
Too much emphasis is put on text analysis: students are expected to identify the main 
features of the poetic text; recognize and understand how narratives are put together; infer 
meaning; understand the style of texts (images, metaphors, etc.); know how to differentiate 
fable from legend; know how to identify a short story, a poem (lyric or narrative). Though 
this may be important, equally important would be for curricula to open to frontier genres 
and new multimedia materials that require new ways of engagement with text.  
 
Students’ own uses of social media should be included as valuable competences to be 
developed in connection to reading and knowledge of texts, such as acting collaboratively 
and express themselves creatively. More transmedia stories should be included in reading 
lists, suggestions of networked writing, of appropriation of texts through parody, adaptation 
and translation. 
 
The curriculum could also be improved through a closer understanding of readers’ needs, in 
particular boys by creating a dialogic space through which they could contribute their ideas 
and highlight the practices they value. 
 
It would also be valuable to include in reading programmes and reading workshops explicit 
aims to relate reading with social issues the readers may care about, and that would engage 
them in debate, such as the portrayal of violence in sports or violence against women and 
other minorities. 
 
In general, curricula pay little attention to the real needs of students and motivation for 
reading; there is also a problem with lack of time to develop individual interests and 
different kinds of work with texts. Therefore, introducing books and methods to meet the 
needs of boys who show less interest in reading within the framework of the existing 
curriculum (which give teachers options to structure their reading lists and classes) should 
be taken into account when refining the existing curricula. 
A series of practical recommendations and suggestions envisage the following aspects: 

• Perform field research to identify boys’ reading preferences and then re-design 
curriculum based on research results. 

• Make the curriculum more permissive and design it based on boys’ tastes. 
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• Make suggestions within curriculum for more interesting and interactive activities 
(which involve reading) for pupils. 

• Select topics of interest for boys from related fields (specific games, sports, hobbies, 
etc.) and use them to stimulate and encourage boys’ reading. 

• Implement differentiated reading (implement gender-based curriculum).  
• Increase the number of Literature hours per week (for teaching “reading” and 

“writing” skills). 
• Implement curriculum by using modern/modernized manual and textbooks. 
• Revise/review curricula every year, because pupils’ taste (including boys’ taste) could 

change constantly with the age. 
• Allocate (more) time to further reading and reading for pleasure and then allow pupils 

to analyze and discuss the read books. 
• Organize interactive meetings between girls and boys in order to allow them to 

express their own opinions on the preferred reading and exchange ideas. 
• Promote the use Informational Texts. Boys tend to prefer texts that have an 

informational character rather than fictional narratives. 
• Reading without grades. The fear of failure holds back many struggling readers as they 

hesitate to be engaged in a task in which they think that they might fail. 
• Supporting Browsing. Teachers need to provide a wider access to a more extensive 

range of books and other reading materials. There are many online book reviews 
that provide information for the choices and recommendations for boy readers. 

• Reduce the Focus on After Reading Activities. Boys can be encouraged to share their 
views and opinions during the time of their reading. Useful strategies towards this 
direction can be: the sharing of noticing and interpretations in the whole class, the 
formation of small group discussions, the re-reading of narratives, the selection of 
texts that are connected to what has been read and the offer of recommendations. 

• Focus on Visual and Multimodal Texts. Multimodal texts such as picture books, graphic 
novels, comics and informational texts allow boy readers to make sense of the 
narrative or information provided through more than one mode of representation.  

• Develop Boys’ Identities as Readers. Boys need to see themselves as readers and 
understand both the immediate as well as the future purposes for becoming a 
proficient reader. 

• Develop strategies that provide opportunities for boys to develop reading skills in an 
interesting and pleasant way.  

• Devote course time for introduction of pupils’ favourite books.   
• Introduce favourite book to fellow classmates; encourage formation and work of 

reading groups. 
 
Since it is important for all stakeholders to gain awareness of the existence of the problem 
and the severity of the repercussions should nothing be done about it, it is in our interest to:  
a) inform them about it;  
b) create a model (or models) which we have tried and tested (something that will be done 

in the subsequent phases of the project) and then  
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c) ‘show’ the stakeholders what we have done and what they can do to employ these 
techniques in their teaching.  
 
We can also show interested stakeholders several tried-and-tested approaches/solutions, 
which we will have in our Toolkit once the project is over. We embrace the ‘Show not Tell’ 
philosophy where we demonstrate solutions. The good news is that the curricula examined 
were not rigid; they allow leeway and variety, so that ‘experimenting’ with modern 
literature is allowed. We need a few committed, dynamic and diehard educators to join the 
cause. As their efforts yield results, others will be inspired to follow suit. 
 
 
8. Useful national and EU links and resources 
 
The links and resources below are either in English or in the languages of the Consortium 
members (Portuguese, Polish, Romanian, Cypriot, Greek). 
 
http://www.newmedialiteracies.org  
 
http://rbe.mec.pt/np4/boas_praticas/ 
 
http://rbe.mec.pt/np4/atividades/ 
 
http://www.ko.poznan.pl/pub/ftp/badania_analizy/pismo.pdf  
 
https://men.gov.pl/pl/jakosc-edukacji/planowanie-strategiczne-i-uczenie-sie-przez-cale-
zycie 
 
http://ec.europa.eu/education/tools/llp_en.htm 
 
http://men.gov.pl/zycie-szkoly/ksztalcenie-ogolne/podstawa-programowa/podstawa-
programowa-wychowania-przedszkolnego-oraz-ksztalcenia-ogolnego-w-szkolach-
podstawowych-gimnazjach-i-liceach.html 
 
http://www.teachingideas.co.uk/  
 
http://www.readingrockets.org/teaching  
 
http://teacher.scholastic.com/reading/  
 
http://www.didactic.ro/materiale-didactice/2012_plan-de-lectie-limba-romana  
 
http://www.portalinvatamant.ro/articole/legi-25/ce-trebuie-sa-stiti-pentru-a-elabora-un-
plan-de-lectie-39.html  

 

http://www.newmedialiteracies.org/
http://rbe.mec.pt/np4/boas_praticas/
http://rbe.mec.pt/np4/atividades/
http://www.ko.poznan.pl/pub/ftp/badania_analizy/pismo.pdf
https://men.gov.pl/pl/jakosc-edukacji/planowanie-strategiczne-i-uczenie-sie-przez-cale-zycie
https://men.gov.pl/pl/jakosc-edukacji/planowanie-strategiczne-i-uczenie-sie-przez-cale-zycie
http://ec.europa.eu/education/tools/llp_en.htm
http://men.gov.pl/zycie-szkoly/ksztalcenie-ogolne/podstawa-programowa/podstawa-programowa-wychowania-przedszkolnego-oraz-ksztalcenia-ogolnego-w-szkolach-podstawowych-gimnazjach-i-liceach.html
http://men.gov.pl/zycie-szkoly/ksztalcenie-ogolne/podstawa-programowa/podstawa-programowa-wychowania-przedszkolnego-oraz-ksztalcenia-ogolnego-w-szkolach-podstawowych-gimnazjach-i-liceach.html
http://men.gov.pl/zycie-szkoly/ksztalcenie-ogolne/podstawa-programowa/podstawa-programowa-wychowania-przedszkolnego-oraz-ksztalcenia-ogolnego-w-szkolach-podstawowych-gimnazjach-i-liceach.html
http://www.teachingideas.co.uk/
http://www.readingrockets.org/teaching
http://teacher.scholastic.com/reading/
http://www.didactic.ro/materiale-didactice/2012_plan-de-lectie-limba-romana
http://www.portalinvatamant.ro/articole/legi-25/ce-trebuie-sa-stiti-pentru-a-elabora-un-plan-de-lectie-39.html
http://www.portalinvatamant.ro/articole/legi-25/ce-trebuie-sa-stiti-pentru-a-elabora-un-plan-de-lectie-39.html
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http://orizontdidactic.net/2012/11/17/stimularea-interesului-pentru-lectura/  
 
http://www.slideshare.net/BMHasdeu/terapie-prin-lectur-proiect-pentru-stimularea-lecturii  
 
http://www.informatia-zilei.ro/sm/trucuri-pentru-stimularea-lecturii-informatiile-de-buna-
calitate-se-gasesc-in-cartile-clasice-internet-ul-e-inselator/  
 
http://www.asociatia-profesorilor.ro/educarea-gustului-pentru-lectura.html 
 
https://play.google.com/store/apps/details?id=com.sql.podosfairikoquiz&hl=el  
 
http://www.wildwebwoods.org/popup.php?lang=gr 
 
http://www.mikrosanagnostis.gr/ 
 
http://www.animalplanet.gr/ 
 
https://el-gr.facebook.com/komixwiki  
 
http://el.komix.wikia.com/wiki/%CE%9A%CE%9F%CE%9C%CE%99%CE%9E_Wiki  
 
http://www.deneinaiparamithi.gr/ 
 
http://book2.deneinaiparamithi.gr/#/home 
 
http://www.vrohopoioi.gr/ 
 
http://www.funnystuff.gr/ 
 
http://honoloko.eea.europa.eu/Honoloko.html 
 
http://photodentro.edu.gr/lor/  
 
http://www.pi-schools.gr/programs/depps/ 
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